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ABSTRACT 

The aim of this research was to establish the roles of leadership skills and teachers 

performances by examining the role of motivation of teachers and analyzing the relationship 

between administrative support and teachers’ performances in private secondary schools in 

Mbarara City. This study was guided by a descriptive survey design using both qualitative 

and quantitative approaches. The target population comprised of teachers, head teachers 

and the LC3 chairperson and school founders from the selected private secondary schools. 

The researcher obtained responses from selected school founders, head teachers, teachers 

by using a structured questionnaires and interview guide documentary analysis and focus 

group discussions. It was revealed that most of the respondents, 119 accounting to 73% 

strongly agreed that leadership skills lead to improved concentration in class, 8 respondents 

disagreed while 1.8% strongly disagreed. On the other hand, it was revealed that most of the 

respondents, 122 (75%) strongly agreed that motivation of teachers leads to enough time 

dedicated to school, 29 (17.9%) agreed, 8 accounting to 5% disagreed while 3 (1.7%) strongly 

disagreed with the statement. Most of the respondents, 122 accounting to 75% strongly 

agreed that there is an interpersonal relationship between administrative support and 

teachers’ performances, 29 respondents accounting to 17.9% agreed, 8 accounting to 5% 

disagreed while 5 respondents accounting to 1.8% strongly disagreed. It was concluded that 

administrative support is a requirement for the performance of teachers. Such support as 

offering of free counselling services and good interpersonal relationships enhanced the 

performance of teachers. It was recommended that; school authorities should improve on 

leadership skills but not dwelling on them as the most important motivational practice 

required for the performance of teachers. This is because whereas the performance of 

teachers was good, some leadership skills were poor. 

Keywords: Teachers, job, performance, administrative, support, secondary schools, Mbarara 

city and motivation. 

 

                                                              INTRODUCTION 

The administrative supports are complex 

concepts as afar as development of 

schools is concerned. According to [1], the 

most suggested administrative supports 

are improved leadership styles, on job 

training, payments and promotions on 

merit among others. On the other hand, in 

their study on the effects of a time 

management professional development 

seminar on administration and job 

satisfaction of beginning Agri-science 

teachers in West Texas, found out that the 

beginning teachers had slight to moderate 

administration. 

The study conducted by [2], assessed the 

relationship between the levels of 

teachers’ job satisfaction, motivation and 

their teaching performance in Rivers State, 

Nigeria. The results of the survey revealed 

that teachers’ dissatisfaction was 

associated with educational policies, 

administration, pay and fringe benefits, 

material rewards and advancement. Also, 

[3] found that the job satisfaction of 

teachers in Cambodia was closely 

associated with salary level and welfare 

conditions. 

In [4], it was defined administration as any 

external stimulus that cause wear and tear 

on one’s psychological and/or physical 

wellbeing. This means that administration 

is a body condition that occurs in response 

to actual or anticipated difficulties in life.  
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In [5], it was indicated that administration 

is a dynamic condition in which an 

individual is confronted with an 

opportunity, constraint, or demand related 

to what he or she desires and for which the 

outcome is perceived to be both uncertain 

and important. Administration can 

manifest itself in either a positive or 

negative way. It is positive when a 

situation offers an opportunity for one to 

gain something, but when constraints of 

demands are placed on us then it is 

negative [6][7]. According to [6], the degree 

of administration which teachers 

experience is positively related to the 

degree which he/she perceives as a lack of 

control over a potentially threatening 

situation. [7] found that 26 percent of the 

teachers reported that being a teacher was 

very or extremely administrative[8][9]. 

According to [8], higher levels of 

dissatisfaction with work and occupational 

administration have been associated with 

teacher performance, absenteeism and 

leaving the job. The author in [9] listed the 

main sources of administration faced by 

teachers as teaching pupils who lacked 

motivation, maintenance of discipline, 

time pressures and workload, coping with 

changes, being evaluated by others, 

dealing with colleagues, self-esteem and 

status, administration and management, 

role conflict and ambiguity and poor 

working conditions and these could also 

affect teachers’ productivity as earlier 

research work had shown [10-14]. In [10], 

the study in India on occupational 

administration in teachers: a comparative 

study of private aided secondary schools 

in Hyderabad city found out that it was a 

fact that teachers working in private aided 

secondary schools as compared to working 

in private secondary schools lack 

resources like advanced technologies such 

as Internet and variety of teaching 

methods are not available for them. 

Somehow, these could be considered 

contributing factors to their 

administration level [15-19].  

Hyderabad city did a comparative study 

between teachers working in private aided 

secondary schools using the Arduversion 

of the occupational administration 

developed by [11]. Teachers working in 

private secondary schools should not be 

compared to those in private aided 

secondary schools because the two 

schools are under different management 

and they can access new methods of 

technology like internet while those in 

most private aided secondary schools 

struggle with minimum resources, this 

study was general. It is not clear on 

whether the study addressed all the 

teachers from pre-school to the university 

level [20-26]. According to [12] in his study 

on the wellbeing of New Zealand teachers, 

the relationship between health, 

administration, job demands and teacher 

efficacy, over 39% of teachers considered 

teaching to be either very administration 

or extremely administration. This means 

that most teachers need the above 

mentioned support for the improvement 

of their performance. The major 

challenges are outlined as follow: the goal 

of administrative support in schools found 

in developing countries like Uganda is to 

equip teachers with new skills, tacit 

knowledge, cultures, attitudes, behaviors 

and innovative ways of solving day to day 

problems while at school for better future 

which increases their morale and 

performance. Education is aimed at 

supplying the economy with human capital 

that can convert efficiently other 

resources into output of high value for 

quality life (UNESCO, 2010) [27-32]. 

According to [13] teachers’ performance in 

secondary schools in Nyamitanga Sub-

county is still poor and this is reflected by 

poor schemes of work, poor preparation of 

teaching materials, irregular and late 

reporting to work, disruptive strikes, poor 

pupils’ academic performance, 

absenteeism and disrespect 

[13][18][5][15]. If not solved, it may result 

into underdevelopment of schools, neglect 

of students’ rights and lack of 

responsibilities by teachers. Different 

scholars like [14], have conducted research 

on teacher’s performance, but none of 

them has looked at Administrative support 

and teachers’ performance. Therefore, the 

researcher intended to carry out the study 

about the impact of administrative 

support and teachers’ performance in 

selected private secondary schools in 

Mbarara City [33-38] 
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The main purpose of the study was to 

establish the effects of Administrative 

support on the teachers’ performance in 

private aided secondary schools in 

Mbarara City. The following research 

questions guided the study: (1) What is the 

role of leadership skills and teachers’ 

performance in private aided secondary 

schools in Mbarara City? (2) What is the 

role of motivation and teachers’ 

performance private aided secondary 

schools in Mbarara City?  (3) Is there a 

relationship between administrative 

support and teachers’ performance in 

private aided secondary schools in 

Mbarara City? 

 Research Methodology 

This research methodology was discussed 

under the following headings: Research 

design, study population, sampling 

techniques, data collection instruments, 

validity and reliability of methods, data 

analysis and study procedure.

Research Design 

The study was guided by a descriptive 

survey design using both qualitative and 

quantitative approaches. Quantitative 

approach was used in the study to tap 

information that was not obtained through 

the use qualitative approach. Quantitative 

method involved collecting data that was 

measurable. On the other hand, a 

descriptive survey design was preferred 

because of the need by the researcher to 

allow respondents express their personal 

opinion on every item that was put to them 

to judge or answer [15][39][40].

Study population 

The target population comprised of head 

teachers, teachers, LC3 chairperson and 

school founders were selected from 

around the selected private aided 

secondary school. The total population 

from six schools is 280 respondents and 

since the population could not exceed 280 

a simple of 162 is simply adequate

Sampling Strategies 

Sampling was done at two levels. The first 

one at school level where some schools 

were sampled from the secondary school 

in Mbarara City. All the population in the 

sample was offered equal chances of being 

selected. The researcher used the random 

sampling methods so that each member of 

the population would get equal chances of 

being selected. The researcher used 

stratified random sampling in which the 

population was divided into further 

number of strata and the sample was 

drawn from each stratum. There 

researcher adopted the above techniques 

because they were reliable, highly 

representative and presented general view 

of the results [15]. 

Study Sample 

To determine the sample size the 

researcher used guide lines from a table 

developed by [16]. The participants for the 

study were head teachers, teachers, LC3 

Chairperson and School founders in 

selected six randomly selected private 

aided secondary school in Mbarara City. 

The selected schools were Kibaare, 

Nyeihanga, Kanyantura, Murago, Kaiho and 

Kakigani secondary schools. Head teacher 

of four secondary schools were 

purposively selected to participate in the 

study since they were the school managers 

and therefore with an essential 

contribution to make to the study. Both 

male and female teachers were 

systemically selected to participate in the 

study. Here, simple random sampling was 

used to reduce the bias and maintain 

consistency. A total of 43 teachers 

participated. In each school seven teachers 

were randomly selected to participate in 

the study. Study leaders were purposely 

including in the study. This sample size 

was determined while considering 

constraints such as time funds and poor 

accessibility of the people as talked about 

by [16]. A sample size of 138 is adequate 

as determined by Krejicie and Morgan’s 

table (Ref. Appendix E) 

 

 

 

 



 
 
www.iaajournals.org                                                                                                   Turyamureeba and Saidat  

43 
 

Table one: Sample Size 

Category Population  Sample size Sampling method  

Head teachers 6 6 Purposive sampling 

Teachers 72 43 Simple random sampling  

LC3 Chair person  1 1 Purposive sampling  

School founders   201  112 Simple random sampling 

Total  280 162  

Source: Krejicie and Morgan’s, (1970) [16] 

In summary there are 6 head teachers, 72 

teachers, 1 LC3 Chairperson and 201 

School founders developed by researcher. 

Sample size determination using [16] table 

whereby the ever increasing need for the 

representative statistical sample in 

empirical research created the demand for 

an effective method of determining sample 

size. Therefore, the researcher used the 

table in [15] to determine the sample size 

for finite population as it helped him to 

reach to the required sample size.

Research Instruments 

The researcher obtained responses from 

selected community members, head 

teachers, teachers by using a structured 

questionnaire. Another set of 

questionnaire is to be administrated to the 

School founders. This questionnaire was 

adopted because of its objectivity and 

standardization to observations so far 

obtained another advantages of 

questionnaire was its importance and its 

saving nature and since the subject was 

within the reach of the researcher. The 

questionnaire comprised of closed end 

questions for pupils and other subjects 

except administrators who were given 

structured questions. The respondents 

were asked to choose from the options 

given to suit their choice so as to get 

enough information from them.  

The Questionnaire 

The researcher designed and administered 

the questionnaire to the participants 

because of the advantage to collect 

information for many respondents in the 

shortest time possible. All respondents 

were asked the same question depending 

on their understanding and grades, but 

with a few little exceptions in some 

technical area the respondents were given 

options from which to pick the possible 

alternatives.

                                                       Documentary Analysis 

The researcher studied documents with 

information concerning teachers’ 

performance in secondary schools in 

Mbarara City. The information obtained 

guided the researcher in analyzing, 

interpreting and discussing the data 

collected.

Focus Group Discussions 

Teachers and School founders were 

separately met in focus group discussions. 

This was to enable the researcher get 

information that was exploratory 

illuminating and enlightening which one 

would not be comfortable with when 

interviewed alone as was noted by [17] 

Interviews 

The research carried out form interviews 

alongside the interview guide and this was 

used on head teachers, teachers and 

selected community members of five 

sampled school. This was particularly 

where sensitive and complex issues were 

investigated [15] 

Validity of the research Instruments. 

In order to establish, the validity of 

instruments, the research employed a 

technique known as triangulation to 

examine how data collected answered the 

questions under study from different 

perspectives. This involved comparing 

responses from interviews and data 

collection through focus group 

discussions and documentary source. 

Triangulation does not only provide 

stronger information but also reveals 

discrepancies that single technique might 

not reveal. The researcher piloted the 

questionnaire before finally administering 
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it so as to test its validity that was the 

extent to which actually measures what 

was intended to measure in terms of 

content rather than measuring something 

else. The questionnaires were given to 

experts to test them before use. The 

content of the validity of the questionnaire 

was determined by giving the 

questionnaires to two independent 

experts. The content validity index (CVI) 

was computed. The result from the experts 

gave above 0.7 results which confirmed 

that the instruments were valid to be used.  

CVI   =     n   

                                     N 

Where  

N = number of relevant items in the 

instruments 

n = total number of items in the 

instruments.

Reliability of research Instruments 

Reliability refers to the extent to which the 

constructs are free from errors and yield 

consistent results [18]. If the results of a 

study can be reproduced under a similar 

methodology, then the research 

instrument used in the study is considered 

to be reliable [19][41][5][42][43]. To ensure 

reliability of the research instruments 

which were used in this study, Cronbach’s 

Alpha coefficient value which has an index 

of 0.7 was applied. Cronbach alphas was 

calculated using the Statistical Package for 

Social Sciences (SPSS) version 21.0. 

Procedure of Data Collection 

Respondents were briefed by researchers 

about the purpose and objectives of the 

study. Furthermore, respondents were 

informed that the study was for their own 

benefit and Mbarara City and County at 

large.  All information gathered served to 

enrich the material for consultation by the 

school administrators, teachers, pupils 

and parents. This discussion took place in 

a frank, realistic but humble atmosphere 

between respondents and the researcher. A 

covering letter from the Faculty of 

education and research of Kampala 

International University helped in 

establishing the report with head teachers, 

teachers, selected community members 

and the pupils. The researcher presented a 

letter from university seeking permission 

from the head teacher to collect data. Then 

the researcher had a brief discussion with 

the respondents and explained the 

objectives of the study and as for the 

pupils questionnaire, the research 

requested the head-teacher of the 

respective schools to administer the 

instrument on his behalf.  The 

questionnaires to the school 

administrators and teachers were 

distributed by the researcher and they 

were asked to complete them during their 

free time. The researcher personally 

interviewed the school head-teacher of 

each school. He also requested for the files 

containing relevant information for the 

study and was given. The researcher 

collected the completed questionnaires 

personally on the agreed date.

Data Analysis 

The collected data was turned into 

frequency tables and graphs were used 

symmetrically. This data was used to 

describe basic statistics collected during 

the study after analysis by experts. The 

data collected was analyzed coded, edited 

and entered in Statistical Package for 

Social Scientists (SPSS) tool.

                                                             Ethical Considerations 

Consent was obtained from the 

participants as it was their right before 

taking part in the study. The data collected 

was not altered. All information from all 

respondents was confidentially kept. All 

sources of information were 

acknowledged. 

Limitations/delimitation 

Personal biases, respondents’ dishonesty 

and uncontrolled variables of the study 

such as fear, sickness, refusal to 

participate, lack of time would cause low 

retrieval of questionnaires, withdrawal 
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from participating and misinterpretation 

of questionnaires by the participants.

The researcher therefore increased the 

number of questionnaires that exceed the 

minimum sample size. The researcher 

requested participants to sign informed 

consent to build confidence. The 

researcher expected to meet respondents 

who would not be willing to cooperate and 

respond positively. The researcher, 

however, contacted respondents who were 

willing to cooperate and talk to their 

friends to convince them to respond 

accordingly to the questionnaire and 

interviews. Lack of enough resources. The 

researcher being a low income earner and 

had limited means of financing research 

study; this would delay the process of 

research to some extent. But a budget was 

made to fix all the expenditure that may 

affect the study.

RESULTS AND DISCUSSION 

This section focuses on analyzing the 

demographic characteristics of the 

respondents followed by the effects of 

domestic valance on grades attained by the 

students at school, the relationship 

between domestic violence and student 

enrollment at school and the relationship 

between domestic violence and student 

drop-out rate in Mbarara City.

Demographic characteristics 

Gender of respondents 

This section precisely and concisely documents biographic data of the respondents. 

Table 1: Gender of respondents 

Gender  Frequency  Percentage  

Male  68 41.8 

Female  94 58.2 

Total  162 100 

Source: Field data, January, 2022 

Looking at sex characteristics of the 

respondents 41.8% (68) were males and 

58.2% (94) were females. This was because 

of the gender balance put into 

consideration and females outnumbered 

males among the targeted population.  

Figure 1: Gender of respondents 
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The age structure of respondents 

Table 2:The age structure of respondents 

Age   Frequency  Percentage  

Below 18-30 32 19.8 

30 - 35  59 36.4 

35 Above  71 43.8 

Total  162 100 

Source: Field data, January, 2022 

Regarding age characteristics, 19.8% (32) 

were aged below 15 years, 36.4% (59) were 

aged between 15-18years and 43.8% (71) 

were aged above 18 years.  This helped the 

researcher to get more views from elder 

people who were mature enough to 

understand the effects of domestic valance 

on grades attained by the students at 

school, the relationship between domestic 

violence and student enrollment at school 

and the relationship between domestic 

violence and student drop-out rate in 

Mbarara City. Also, those below 15 years 

helped to disclose the current influence on 

their school attendance. 

                                             Figure 2: Age structure of respondents 

 

Marital status  

Table 3: Showing Marital status 

Sex  Frequency  Percentage  

Married  144 88.8 

Single  18 11.2 

Total  162 100 

Source: Field data, January, 2022 

On documenting the marital status of the 
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Figure 3: Showing Marital status 

 

Educational level 

Table 4: Showing Educational level 

Educational level  Frequency  Percentage  

Secondary  144 88.8 

Tertiary (post-secondary) 18 11.2 

Total  162 100 

Source: Field data, January, 2022 

Considering education levels of the 

respondents, the great number of 

respondents had attained a Secondary 

level of education 144 (88.8%), followed by 

those with tertiary level of education 18 

(11.2%). Such educational background 

helped the researcher to fully get the 

needed information because the large 

number was mature enough to give out 

reliable and valid information about the 

effects of domestic valance on grades 

attained by the students at school, the 

relationship between domestic violence 

and student enrollment at school and the 

relationship between domestic violence 

and student drop-out rate in Mbarara City. 

 The role of leadership skills and teachers’ performance in private aided secondary 

schools in Mbarara City. 

Respondents were asked about the effects 

of domestic valance on grades attained by 

the students at school and the following 

are the results in table 6. 
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Table 5:  Role of leadership skills and teachers’ performance. 

Role of leadership skills and teachers’ 

performance 

Response 

1 2 3 4 

Improved concentration in class 119 (73%) 35 (21.6%) 8(5%) 3(1.8%) 

Improved awareness  127(78.3%) 32(20%) 3(1.7%) 0(0%) 

Improved decision making  105(65%) 19(11.7%) 27(16.7%) 11(6.7%) 

Improved accessibility of resources  113(70%) 35(21.6%) 3(1.7%) 11(6.7%) 

Improved awareness  92(56.7%) 46(28.3) 16(10%) 8(5%) 

Source: Field data, January, 2022 

From table 5 above, most of the 

respondents, 119 accounting to 73% 

strongly agreed that leadership skills lead 

to improved concentration in class, 35 

respondents accounting to 21.6% agreed, 8 

respondents accounting to 5% disagreed 

while 3 respondent accounting to 1.8% 

strongly disagreed. On another hand, most 

of the respondents, 127 accounting to 

78.3% strongly agreed that leadership 

skills lead to improved awareness, 32 

respondents accounting to 20% agreed, 3 

accounting to 1.7% disagreed while none of 

the respondents strongly disagreed. On 

the point about whether leadership skills 

improve decision making, most of the 

respondents, 105 accounting to 65% 

strongly agreed 19 respondents 

accounting to 11.7% agreed with the 

statement, 27 accounting to 16.7% 

disagreed while 13 respondents 

accounting to 6.6% strongly disagreed with 

the statement.Highest percentage of the 

respondents, 113 accounting to 70% 

strongly agreed with the fact that 

leadership skills improve accessibility of 

resources followed by 35 respondents 

accounting to 21.6% who agreed, followed 

by 3 respondent accounting to 1.7% who 

disagreed with the statement lastly with 11 

respondents accounting to 6.7% who 

strongly disagreed with the above 

statement.   

The researcher also found out that 

leadership skills improved awareness 

whereby 116 (56.7%) strongly agreed, 

92(56.7%) agreed, 46(28.3%) disagreed and 

16(10%) strongly disagreed with the 

statement.   
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The role of motivation and teachers’ performance in private aided secondary schools in 

Mbarara City.   

During the study, the researcher identified 

the following about the role of motivation 

and teachers’ performance as presented in 

the table below: 

Table 6: Showing the role of motivation and teachers’ performance 

Role of motivation and teachers’ 

performance 

Response 

1 2 3 4 

Motivation leads to enough  time dedicated 

to school 

122 (75%) 29 (17.9%) 8(5%) 3(1.8%) 

Improved working conditions  105(65%) 19(11.7%) 27(16.7%) 11(6.6%) 

Availability of interpersonal relationship  127(78.3%) 32(20%) 3(1.7%) 0(0%) 

Increased morale  92(56.7%) 46(28.3) 16(10%) 8(5%) 

Motivation improves on the copying up with 

school culture 

113(70%) 35(21.6%) 3(1.7%) 11(6.7%) 

Motivation leads participation in 

extracurricular activities 

78(48.4%) 30(18.3%) 38(23.3%) 16(10%) 

Source: Field data, January, 2022  

From table 6 above, most of the 

respondents, 122 accounting to 75% 

strongly agreed that motivation leads to 

enough time dedicated to school, 29 

respondents accounting to 17.9% agreed, 8 

accounting to 5% disagreed while 3 

respondent accounting to 1.7% strongly 

disagreed with the statement. About 

whether motivation leads to improved 

working conditions, most of the 

respondents, 105 accounting to 65% 

strongly agreed, 24 accounting to 11.7% 

agreed with the statement, 34 accounting 

to 16.7% disagreed while 13 respondents 

accounting to 6.6% strongly disagreed with 

the statement. On another hand, most of 

the respondents, 127 accounting to 78.3% 

strongly agreed that motivation leads 

increased morale by teachers, 32 

respondents accounting to 20% agreed, 3 

accounting to 1.7% disagreed while none of 

the respondents strongly disagreed. The 

researcher also found out that motivation 

leads to availability of interpersonal 

relationship, 92 (56.7%) strongly agreed, 

46 (28.3%) agreed, 16(10%) disagreed and 

8(5%) strongly disagreed with the 

statement.   Highest percentage of the 

respondents, 113, accounting to 70% 

strongly agreed that motivation improves 

on the copying up with school culture 

followed by 35 respondents accounting to 

21.6% who agreed, followed by 3 

respondent accounting to 1.7% who 

disagreed with the statement lately with 11 

respondents accounting to 6.7% who 

strongly disagreed with the above 

statement.   Finally, 78(48.4%) strongly 

agreed that motivation leads participation 

in extracurricular activities 30(18.3%) 

agreed with the statement,  38(23.3%) 

disagreed while 16(10%) strongly 

disagreed with the statement. The biggest 

percentage of the respondents strongly 

agreed and agreed with the role of 

motivation and teachers’ performance 

hence revealed correct.  

The relationship between administrative support and teachers’ performance in private 

aided secondary schools in Mbarara City. 

During the study, the researcher identified 

the following about the relationship 

between administrative support and 

teachers’ performance as presented in the 

table below: 

 

 

 



 
 
www.iaajournals.org                                                                                                   Turyamureeba and Saidat  

50 
 

Table 7: Showing relationship between relationship between administrative support 

and teachers’ performance  

Relationship between administrative 

support and teachers’ performance 

Response 

1 2 3 4 

Interpersonal relationship 122 (75%) 29 (17.9%) 8(5%) 3(1.8%) 

Responsibility sharing relationship   105(65%) 19(11.7%) 27(16.7%) 11(6.6%) 

Awareness  127(78.3%) 32(20%) 3(1.7%) 0(0%) 

Cooperation and responsibility assignment  92(56.7%) 46(28.3) 16(10%) 8(5%) 

Respect and consideration  113(70%) 35(21.6%) 3(1.7%) 11(6.7%) 

Source: Field data, January, 2022 

From table 7 above, most of the 

respondents, 122 accounting to 75% 

strongly agreed that there is an 

interpersonal relationship between 

administrative support and teachers’ 

performance, 29 respondents accounting 

to 17.9% agreed, 8 accounting to 5% 

disagreed while 5 respondent accounting 

to 1.8% strongly disagreed. On another 

hand, most of the respondents, 105 

accounting to 65% strongly agreed that 

there is a responsibility sharing 

relationship between administrative 

support and teachers’ performance, 27 

respondents accounting to 16.7% agreed 

with the statement, 11 respondents 

accounting to 6.7% disagreed while none of 

the respondents strongly disagreed.  

About the relationship of awareness 

between administrative support and 

teachers’ performance, most of the 

respondents, 127 accounting to 78.3% 

strongly agreed with it, 32 respondents 

accounting to 20% agreed with the 

statement, 3 accounting to 1.7% disagreed 

while none of the respondents disagreed 

with the statement. Highest percentage of 

the respondents, 92 accounting to 56.7% 

strongly agreed with the statement that 

there is a relationship of cooperation and 

responsibility assignment between 

administrative support and teachers’ 

performance followed by 46 respondents 

accounting to 28.3% who agreed, followed 

by 16 respondent accounting to 10% who 

disagreed with the statement lately with 8 

respondents accounting to 5% who 

strongly disagreed with the above 

statement.  Finally, the researcher also 

found out that there is a relationship of 

respect and consideration between 

administrative support and teachers’ 

performance whereby 113 (70%) strongly 

agreed, 35(21%) agreed, 3(1.7%) disagreed 

and 11(6%) strongly disagreed with the 

statement.  From the above responses of 

the respondents, the highest percentages 

strongly agreed with all the relationships, 

therefore shows that administrative 

support has a great impact on teachers’ 

performance.   

Summary of Findings 

The role of leadership skills and teachers’ performance in private aided secondary 

schools in Mbarara city 

In relation to the role of leadership skills 

and teachers’ performance, most of the 

respondents revealed that domestic 

violence reviews were used in data 

collection exercises. Findings were found 

out that the rate at which parents involve 

their children in domestic chores in 

relation to domestic violence was high 

therefore there was a need for the study.  

The descriptive statistics also indicated 

that to a large extent, the roles of 

leadership skills were improved 

concentration in class, improved 

awareness, improved decision making, 

improved accessibility of resources and 

improved awareness. The above is in 

agreement with [20][44][45][21][29], 

Observations were made and found out 
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that lack of respect, poor facilitation and 

lack of appreciation of administration 

make some teachers to lose hopes in their 

schools’ administration work. 

Furthermore, few of the private aided 

secondary schools endeavoured to provide 

teachers with housing facilities especially 

for teachers who come from far. To a 

smaller extent, some teachers are offered 

scholarships for further studies in their 

schools. This is in agreement with [22] who 

noted that in 1994 the Uganda Teachers 

Association (UTA) advanced the matter of 

small pay in a manner that brilliantly 

exposes the teachers’ underprivileged 

situation [22] [46].

The role of motivation and teachers’ performance in private aided secondary schools in 

Mbarara City.   

In relation to the role of motivation and 

teachers’ performance in selected schools, 

most of the respondents revealed that 

highest percentage of the respondents, 

113, accounting to 70% strongly agreed 

that motivation improves on the copying 

up with school culture followed by 35 

respondents accounting to 21.6% who 

agreed, followed by 3 respondent 

accounting to 1.7% who disagreed with the 

statement lately with 11 respondents 

accounting to 6.7% who strongly disagreed 

with the above statement. From the 

descriptive statistics, it was established 

that as part of fringe benefits in form of 

motivation to school teachers were given 

as recognition in their respective schools 

and free meals were being provided to the 

teachers. Teachers’ recognition is reflected 

in many ways, like thanks, giving gifts, 

increment in salary, promotions at school, 

giving allowances to teachers, [23][24][47].   

This study finds support from the two 

factor theory of motivation. According to 

[25], he mentioned two levels of 

motivators for different workers. He 

identified the two levels as ‘hygiene’ and 

‘motivation’. To him, each level provides 

different purposes for a teacher in this 

case (worker), Apart from making money, 

teachers have got reasons for working as 

per expectations, therefore school 

administrators take concern to create a 

smooth teaching environment, if teachers 

are to achieve their objectives that would 

lead schools to achieve their set goals.

The relationship between administrative support and teachers’ performance in private 

aided secondary schools in Mbarara City. 

The study objective sought to establish the 

relationship of administrative support on 

teachers’ performance in private aided 

secondary schools in Mbarara City. The 

study established that there was a 

statistically significant relationship 

between administrative support and 

teachers’ performance in private aided 

secondary schools in Mbarara City with a 

highest percentage of 91%. According to 

[26] [29][48], effective administrative 

support plays important roles in school 

leadership, pupils’ discipline, academic 

work, guidance and counselling practices 

and four dimensions, which is a vision of 

building school, development of goals and 

priorities, motivating staff and 

development of a collaborative school 

culture. Furthermore, [27][49][5][15][29], 

revealed that administrative support plays 

fundamental roles in school’s survival like 

leads to good academic performance of 

students, effectiveness and efficient of 

teachers in schools and once it becomes 

inactive, the reverse becomes true. In this 

argument, [28] also realized that some 

teachers have left teaching profession due 

to lack of administrative support as they 

seek assistance from them but all in vein 

[48].

CONCLUSION 

Leadership skills plays big roles in 

connection with administration and are 

the most important in enhancing the 

performance of teachers. This is because 

whereas the leadership skills were good, 

administration was in support for 

teachers’ performance. There were lack of 

concentration in class, lack of awareness, 

poor decision making and poor resource 

allocation due to poor motivation of 

teachers. Administrative support is a 

probable requirement for the performance 

of teachers. Such support as offering of 

free counselling services and good 

interpersonal relationships enhanced the 

performance of teachers. It was concluded 

that the relationship between 

administrative support and teachers’ 
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performance is also requirement 

necessary for the performance of teachers.  

Such environment includes interpersonal 

relationship, responsibility sharing 

relationship and awareness. 
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